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INTRODUCTION o ‘ -

s

This module is one of seven which are to be used as a self-study program.
The modules are designed to promote the elimination of sex-role stereo-
typing and sex discrimination in secondary school physical education -
classes.
. [
*Each module contains written.materials, illustrations, and learning
exercises with directions for their use. At the eud of each module,
> ‘references are cited and resources for further study are provided.
Completing each_ module will take a maximum of one hour, except for
~Module 1, which'can be finished in less than one-half hour.

The content of the modules is as follows: h ] )

Module 1: Introduction to stereotyping and discrimination
Module 2: Sex-role stereotyping and its effects

Module 3 Biolzgical sex differences i

Module 4: Title IX . ’
Module 5: Curriculum -development

Module 6: Teacher behavior ;

Mpdule 7: Student performance evaluation

- In these medules, material Which is quoted or drawn from a specific source
/ 1is ind}cated by a reference in the text, such as (5) or (3, p. 113), cor-
! responding to the numbered list of references at the end of each module.
N Note Throughout the modulés, female high school students are referred
to a: as girls and male high school students as bo zs. This is consistent
with the designations used by professional organizations and associations
which govern and promqte various sports. However, it is recognized that
in many parts of the country these students are referred tc as women and
men. Readers are encouraged o substitute the appropriate terms as

necessary.
o




. . OBJECTIVES
Upoh completion of this module, you will be able 'to:
: ) &
1. Recognize stereotyping. : . . :
2. Become aware of how stereotyping affects you.

3. Define the following terms: stereotyping, sex-role stereotyping,
sex discrimination, educational equity, sex-role socialization,

and sexism. ]
4. Recognize examples of sex-role stcreotyping and diéériminaiiog
in physical education. -
) 0 * //
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STEREOTYPING

- s

In beginning to deal with- sex-role stereotyping and discrimination,,

let's start with you. . ‘ o
i THINK OF ALL THE GROUPS
Y OF WHICH, YOU . ARE -
A MEMBER. -
- ‘ ) N L
. ) N
\\ ¢ @ N

Let's see . . .

\
\

\
was born and raised

-

in Kentucky. -
graduated from

Tubman High School.

am one-eighth Cherokee.
sing in the city chorus.
am a judo brown belt.

am a nember,of the local
Sierra Club.

3

am 37 years old.

N

Vo,

&

o




N

- . « EXERCISE 1

List all the groups'of‘which you are a member.

. ¢ s

A
-

In the example below,’

Mr. Jones has listed the groups to which he belongs.

As 'you can see

from reading his 1list, there are' many different types of groups of .

"which a person can be a member.

1

av

Mr. Jones has }isted the following groups: .’ . N
Men Blacks
Boy Scoug Troup Le.lers Egacher§ . .o

. ‘Coaches Basketball Plaxers
. \ .ot
East Avenue *. AAHPER
Tennis Club , ., 7 ¢ ) ¢
. . : .Republicans. ~
Native-New Yorkers . . e ‘o
’ K Lefthanders T .

List your groups in the space below.
besides those Mr. Jones has listed.

Try to think of some types of groups

.
H

®




Keeping in mind the groups you have listed, consider the following in-

-

+ the arbitrary assigning of habits, abilities,

* ! T
* . \Y
- R
I
» . N :
G A}
. .
DEFINITION: - _
Steregtyping is . .. 7 .

) and expectations to people’solely on the basis

of group membeérship, regardless of their

-~

attributes as individuals.

—

. /

2 4 - . . -

+ . Becéause peoplé are in groups,

other people sometimés label them.

at

FOR EXAMPLE - -
1. Married i':eople are stable.
. 2. Older p/'eople are 'gr'ouchy. ) '
* 3, Men a:l agg‘ressivé. ’ ¢ ’
4. Redheads have hc;t tempers. ‘ .
5. Women are passive.. “ . .-

. M . - / -
o .

R fo tion about ’ v
e ) R
T : s , T/
.- I:; - //
. . « - R
E . ol
STEREOTYPING

-
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EXERCISE 2 ' .
£ : 3
i

In the space provided in the column entitled "Stereotypes," write an ,
example of -a stereotype for each group listed. If possible, include
,stereo;ypeé of some groups to which you belong. In the examples below,
men are stereotyped as competitive and southerners are stereotyped as .
. bigoted. . :

.

N

« GROUPS N _ STEREOTYPES \

A

\ . (Competitive) \
+Men \ )

Womeén I T ; -

s

Blagks ) . o ;

- -

Whites : S ) ] {.. N

(Bigoted)

“Southerners N p

Redheads o v ' o -

Sho:tspeoélé - L ¢

]
. i -
Teenagers . < .
o

-

‘Athletes . ‘ o

Lefth%pders ad

“Write your own:

Do youw ,fdit ,an y of these stereotypes?




SEX-ROLE STEREOTYPING .

3

As you.can see, there are inconsistencies when an individual is expected
to be a certain way just'because‘he/she belongs to a particular group.
You probably don't fit the stereotypes of several of the groups of which
you are a member. )
When you consider the sex category, you will find that females and males
are often stereotyped. Men are supposed to act only in certain ways and
women only in certain other ways, with very little overlapping of be-

* paviors. Sex-role stereotyping is a particular form of stereotyping.

v

. DEFINITION: Co .

Sex—role'steréotypinge. .

- assuming that females and males will act in

>

certain ways because of their sex, rather

than because of other factors such as age,

experience, education,“persona}ity, and

interests.

- . ,Assumptions are also made that members of the same sex have the same abil-
ities, interests, and values. For example, some people assume that males
1ike to play football.® However, there are many men Who do not like to
play football; some don't even like to watch football games. On the other

. hand, many women enjoy watching football. Furthermore, quite a few women
- like to play foothall and some of them even do so professionally in the
Nitional Women's FoctLall League. So, to assume that a person's interest
in -and ability to participate in football is related to his/her sex is
not appropriate. People who enjoy and play football do so because of
their interest in the game, not because they are males or females.

v




Examples of Sex-Role Stereotyping

1. Women/girls excel ir. dance.

Y

2. Girls are not encouraged to participate in the newly formed Soccer
Club, because the club advisor thinks all that running is unlady-
like.

3. A boy should not cry after he has-tféen hit by a baseball. It's
all vight for a girl in the same situation to cry.

4. Girls prefer synchronized swimming to wrestling.
5. Boys prefer to take weight training rather than ballet.

6. Female students are referred to as soft, ladylike, girls; male
o students are referred to as tough, masculine,.men.

7. Boys are educated to be leaders; girls are not educated to be
- leaders.

8. Girls are expected to be quiet and proper; boys are expected to
be noisy and rowdy.

9. Females should take only "light exercise." Ma]es should engage
Vﬁin ‘strenuous activity.

10. Females lack the capacity to develop the cardiovascular endurance
‘necessary for long-distance running.

11. Males lack the capacity to develop the flexibility necessary for
"  jazz dance. .
&

As you can see from these examples, sex-role stereotyping adversely affects
men and boys as well as women and girls. When stereotyped behaviors ‘are
encouraged, members of both-sexes are limited by what society says they
can do. Education, with its concern for development of the whole person,
should support a wide range of acceptable behaviors for both sexes. Thus,
both females and males should Be encouraged to select activities and
courses of study based on their interests rather than on shat tradition-
ally has been considered appropriate for their sex.

B EXERCISE 3

: &
Read each exampié below. :Circle the number of the example if it shows
. sex-role Btereotyping. .
1. Men can excel at needlepoint and knitting. - .
2. Women should run distances'of only two miles or iess.
3. Girls and boys should be encouraged to do weight training.
4. Boys are not interested in modern dance.

5. Girls are not tough enough to play football. -
ANSWERS 4

a ° ° .
You should have circled 2, 4, and 5. If you had difficulty with this exer-
cise, review pages 1 through 8. .




SEX DISCRIMINATION.

. / ’,

DEFINITION: - ’ -

Sex discrimination is . « &
favoring one sex over the other;

denying a person opportunities to

participate because of his/her sex.

FOR EXAMPLE
&
1. Boys are allcwed to use the weight-training facilities and equip-
ment in conditioning classes° girls are not.
2, Only girls may enroll in synch:onized swimming classes.
3. Boys do not have locker-room facilities in the swimming vool
area; girls do. . . ] ¢
4. Girls are not allowed to participate in a five-miie run at the
_end of a semester-long coed conditioning class.
5. Boié in coed gynmastics class are not permitted to use the balance
beam. .
. Posters depicting performance of sports skills portray only males.
. Photographs illustrating nedern dance techniques depict only '
females. . 4;7‘
8. In classes, girls must wear a one-piece suit made of synthetic

material, whereas boys may wear any type of shorts and shirts.,

Te




-

. EDUCATICNAL EQUITY
R &

DEFINITION: ° )
Educational equity is . . .

the elimination of discrimination Sn the basis of

sex; the elimination of sex-role stereotyping and
of sex-role socialization, which together prevent
full and fair participation, particularly by females,

pa in educational programs and in Amefigan society in

general. ‘

Educational equity does not imply the "development of new stereotypes for
 men and women. In equitable programs, both men and women can choose
freely among and benefit from opportunities in educational institutions
and programs, with limitations determined only by each individual's
interests, aptitudes, and abilities (1, p. 33010).

FOR EXAMPLE
In equitable programs . . -

1. Both boys and girls can choose to learn and participate in
football, weight training, and wrestling.

2. Both girls and beys can choose to learn and participate in
dance -and gymnastics. )

3. Females can use the previously all-male training room.

4. Boys as well as girls have opportunities to enroll in sewing
“classes.

© 5. @Girls as well as boys have opportunities to enroll in welding
classes.

’

6. Locker-room facilities for both sexes are comparable in terms
: of space and equipment. o

17
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EXERCISE 4

> [

Read each example given below. Indicate -with a checkmark in the proper

blank(s) whether the example shows sex-role stereotyping and/or sex
discrimination or wether the example is not stereotyped or discriminatory.

-

»
s

Statement Statement _  Statement
X indicates ° _ indicates indicates
sex-role sex-discrim~’  nd stereo-
stereo- ination typing or
typing ’ c . discrimina-
) tion
1. Women and girls, regard- : e’
less of hair length, must ’
wear caps in the swimming
pool, whereas men and boys
need not, %even if they |
‘have long hair. ¢ \

2. Bill is encouraged by his g \
advisor to take chemistry
rather than poetry.

3. Only boys are allowed to -
participate in a seminar vt
entitled "Your Career \ o "
as a Doctor." J R ’ '

4. All interested students
are encouraged to take
the mini-course entitled
"Exploring Non-Traditional
Job Opportunities."

5. Proper physical activity R
for a young lady should
consist of short walks ‘ S :

(c. 1850). ) - .

(2]

6. Yolanda and Doris join -
the riflery team.

7. Christina is reprimanded

) for correcting a teacher's
inaccurate explanation of
a technique, whereas Robert
is thanked for "bringing
it to my attention."

12

.18




- - . Statement Statement Statement
indicates indicates indicates
sex-role sex discrim- no stereo-

‘ stereo~ ination typing or
~. . )txging . discriminae
\\\ . Ll t On *

~ N
- -

8. .Toh'cannqg\check out a , .
° basketball for after- . . ¢
class practice from-the

former "girls' equip-~ v
ment room," but Betty I
Ann can. : ST o

9. Following two weeks of : ) T
instruction in one~wall N . T
handball, an intramural °* ) T
tournament is organized.
Competition is in four ) ¢
divisions: girls, boys, '
open, and mixed doubles.

10. All students must be - -
able to long jump at .
i least 6'5" in order
to pass track and . '
field. -
> ANSWERS )

Statement Statement Statement

‘  dindicates inrdicates indicates
Sex-role ’ gex discrim- no stereo- .
stereo- ination : typing -or

: typing - L : discrimina-
. ¢ ’ ' . . tion
.
. ) _ X

Often people prefer not to wear ‘caps while swimming. Not requiring
men to wear caps is favoring them and discriminating against women.
One way to avoid such discrimination is to require all swimmers to

wear caps. N .

2. X : ’

Such encouragement perpetuates the notion that males prefer to be sci-.

- entists rather than poets. ' To avoid stereotyping, members of both
sexes should be encouraged to study subjects related to their interests
and abilities rather than to society's role expectations.

S 19 . 3
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[ ° ¢ <. 8.
¢ > )
. ~ 7 L
— Statement— e Statement Statement
- . indicates ! indicates ° _ indicates
' sex-role , séx discrim- no stereo- ‘
stereo- * ination C T typing or
: .. typing ! discrimina-
© . . . . tion
3. x - x A"

This is both discrimination and stereotyping. Girls are not given the
opportunity to find out about being doctors. ﬂoreover, the assumption
is that girls are neither interested in nor capable of entering this

. profession.

N >

4. : X —

7

5. X ' 5
_— , ——
« Such limited exercise maintains the image of 'ladylike,".and is
stereotyping.

< X . X

Girls are expected to listen quietly and not, be assertive. Boys are ex-
pected to speak uﬁ\and\igteract. These are both stereotypes. The
teadher's behavior is also—discriminatory, as she/he appears to treat

’ the students differently based on their_sex. .

8. ' coe X

;T

In this case, a male is denied the opportunity to use’ equipment which __ —=

% females can use. .
. . X ,

o . °

9 . i d ' —X

o~

—

Students are provided with a variety of situations?®in which to test
‘the skills they have acquired

10, X
<

° .

Using a single standard for performance of a skill based on_strength -

discriminates against most females and some males. An alternative

approach, ‘whicli would not discriminate according to sex, would be to
= . establish different performance standards for persons/of different
‘\\\\‘\5 ‘ » strength levels.

P4

v
rl

*Although this technique could lead to mutually exclusive graupa of boys
and girls (de facto segregation), the statement does not indicate sex-role
stereotyping or sex discrimination.

e sam




SEX-ROLE SOCIALIZATION ' :

Socialization is a complex process which cannot be treated adeqﬁately in
one page. The intent here is to indicate that sex-role stereotyping is
closely related to, and often the result ofl sex-role socialization.
Parents, teachers, coaches, and friends are important influences during’

socialization. Interaction with these significant others helps to mold

an individual into a sex role. 0y N
’ ) DEFINITION:- :
g
¢ Sex~role socialization is . . .
. L
s the different and discriminating processes
.. ‘ and experiences-used to prepare females and
. males for the roles that society defines as i
' . appropriate for their sex (1, p. 33010).
\V 4

FOR EXAPLE R

-

A

Sex-role sgcialization has included . . .

1. Encouraging boys to run and catch and throw from a very early
W age. Encouraging girls to walk (instead of run) and to play
quietly. o ’

2, Treating girls so they will be "sweet." Treating boys so they
will be tough.” -

3. _Educating boys to be doc€brs, lawyefs, and' engineers. Training .
girls to be nurses, secretaries, and housewives.

. Providing girls with clothing, such as dresses of fine fabric,
ich restricts activity., Providing boys with clothing, such
eans or durdble denim, which encourages activity.

4




SEXISM , i

DEFINITION: .
o
Sexism is o o o - ) .’\’

anything (other than actual reproductioa)

vhich limits a person’s role in 1life

according to sex.

Usually sexism takes the form of assigning giris and women to subordinate;
passive roles. This 1limits their participaticn in’ the areas most valued -
inteliectually and economically in our society. Dominant roles and
activities outside the home are reinforced for men and boys (2).

?

'
FOR EXAMPLE . ,
1. Boys are doctors. Girls are nurses. T .
Boys invent things. Girls use vhat boys invent. T oy
’ ° ~~Whitney Darrow, Jr.
. Author (3, p. T5-12)
2, For somé reason women are supposed.to be more suitable ¢

than men*for dooking after children. This is nonsense.
It is a suggestion propagated by men who surrogate the
responsibility because tliey do mnot wan to do it them-
,selves. .

--John Kenneth Galbraith
/‘Americéq\economist (3, p. T5-9;

4 1\‘1(

3. . . . This/does not mean & girl has to be masculine to
. be a good’athlete; she can be a champion and s gll be as
beautiful and graceful as any dancer.

—-Phirip J. Rasch, Physiologist
Roge* K. Burke, Kinesiologist

17 "
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EXERCISE 5

* Below are lists of terms and definitions.

[}

A
2

Match each definition nith the,

proper term by writing the letter of the definition in the blank to the

left of the number.

-

\\\\\\ 1. Stereotyping

¢

* 2. Sex-role .
3 stereotyping
) 3. Sex
discrimination

$

4. Educational
equity

-

e

Denying a person ‘opportunities
because of her/his gex.

Assuning that males and fe-k°
males will act in certain wa
because of their sex.

Eliminating sex disérdmination

and gex-role stereotyping in
education,.

Arbitrary assigning of abil-
itied, etc., solely on the
basis of group membership.
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